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'HASBROUCK HEIGHTS PUBLIC SCHOOLS
TEACHER EVALUATION RUBRIC
DANIELSON'S FRAMEWORK FOR TEACHING

LEVELS OF PERFORMANCE

1 - Needs Improvement - The teacher does not appear to understand the concepts underlying the component. Working on
the fundamental practices associated with the Framework's elements will enable the teacher to grow and develop in this
area as well as collaborate with colleagues.

2 - Basic - The teacher appears to understand the concepts underlying the component and attempts to implement its
elements. However, implementation is sporadic, intermittent, or otherwise not entirely successful. Additional reading,
discussion, visiting classrooms and collaboration with other master teachers and other experiences will enable the teacher
to become proficient in this area.

3 - Proficient - The teacher clearly understands the concepts underlying the component and implements it well. The teacher
engages in metacognitive processes and has internalized the application of the Framework's domains. The teacher clearly is
effective in teaching students as well as ensuring their academic success. :

4 - Distinguished - Teachers at this level are master teachers or are emerging into master teacher level. Their classrooms,
comprised of a community of learners, operate at a consistently high level. Students are highly motivated, actively engaged,
and are encouraged to assume responsibility for their own learning.

TEACHHER NAME:

GRADE/SUBJECT: DATE:
EVALUATOR:
HEH@ :

ESSENTIAL STUDENT UNDERSTANDING OF THE LESSON TO BE ACCOMPLISHED:




HASBROUCK HEIGHTS PUBLIC 5CHOOLS
THE FRAMEWORK FOR TEACHING: AN OVERVIEW

The framework for teaching (as described by Charlotte Danielson) identified those aspects of a teacher’s
responsibilities that have been documented through empirical studies and thecretical research as
promoting improved student learning. Although they are not the only possible description of practice,
these responsihilities seek to define what teachers should know and be able to do in the exercise of
their profession.

tn this framework, the complex activity of teaching is divided into 22 components clustered into the
following 4 domains of teaching responsibility:

¢ Domain 1: Planning and Preparation

¢ Domain 2: The Classroom Environment
e Domain 3: Instruction

s Domain 4: Professional Responsibilities

The components of professional practice constitute a comprehensive framewark reflecting the many
different aspects of teaching. Although the components are distinct, they are, of course, related to one
another. Ateacher’s planning and preparation affect instructicn, and all these are affected by the
reflection on practice that accompanies a unit or lesson. In addition, many features of teaching, such as
the appropriate use of technology or a concern for equity, do not each constitute a single component
but rather apply to them all.

WHY HAVE A FRAMEWORK?

Such procedures are the public’s guarantee that the members of a profession hold themselves and their
colleagues to high standards of practice. Similarly, a framework for teaching is useful not enly to
practicing educators but also to the larger community, because it conveys that educators, like other
professionals, are members of a professional community.

A framework for professional practice can be used for a wide range of purposes, from meeting novices’
needs to enhancing veterans’ skills. Because teaching is complex, it is helpful to have a road map
through the territory, structures around a shared understanding of teaching. Novice teachers, of
necessity, are concerned with day-to-day survival; experienced teachers want to improve their
effectiveness and help their colleagues do so as well; accomplished teachers may want to move toward
advanced certification and serve as a resource to less-experienced colieagues.

A REFLECTION OF THE COMPLEXITY OF TEACHING

More recent research has confirmed that teaching is also cognitively demanding; a teacher makes
hundreds of nontrivial decisions daily, from designing lessons, fo responding to students’ questions, to
meeting with parents. In other words, teaching is a thinking person’s job; it is not simply a matter of
following a script or carrying out other people’s instructional designs.



Teacher Name

1a

Grade Date

Demonstrating Knowledge of Content and Pedagogy
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1b

Demonstrating Knowledge of Students
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Selecting and Implementing Instructional Quicomes

1d

Demonstrating Knowledge of Resources

le

Demonstrating and Implementing Coherent Instruction

1f

Demonstrating Student Assessment
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Domain 2 "The Classroom Environment"

Teacher Name Grade Date

2a 'Oummaﬁm an Environment of Respect and Rapport

DNeeds Improvement
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2 U _mmﬁmﬁuﬁmgsmﬂ a Culture and Climate for Learning
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| Managing Classroom Procedures
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 Organizing Physical Space to Make Learning Accessible to Students
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Domain 3 "Instruction”

Teacher Name Grade Date

]Needs Imyprovement
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3a Communicating with Students

g

3b Using Questioning and Discussion Techniques L0 L] | |

g

3c Engaging Students in Learning HINIEIN

3d Using Assessment in Instruction LI
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M.w € |Demonstrating Flexibility and Responsiveness _l_ ] _I_ _ll._




Hashrouck Heights Public Schools
Interview Protocol for the Observation Pre-Conference (Planning Conference)

FORMAL CLASSROOM QOBSERVATION

TEACHER SCHOOL
GRADE LEVEL(S) SUBJECT(S)
OBSERVER

TITLE DATE

Questions for discussion will be provided to the teacher prior to the scheduled date of the Pre-
Conference. Once completed, the teacher will forward to the observer and will be used as the basis of
discussion for the Pre-Conference.

1. What is the essential question for this lesson?

2. To which unit of study and standards does this lesson relate?

3. How will you engage the students in the learning process?

4. Describe what you hope to achieve through your planning of the tesson.
5. Describe the learning process {include materials, grouping, resources etc.)

6. How will you differentiate instruction for individual students or groups of students?

7. What is your assessment criteria? Be specific in describing assessment/s used.

8. s there anything that you would like me to specifically observe during the lesson?



Hasbrouck Heights Public Schools
Post-Observation Conference Protocol

Name: Observation Date:

Post-Observation Conference Date: Time:

Observation:

1. Prior to the Post-Conference the teacher reflects on the lesson by considering
The Framework for Teaching (TFFT).
a. Aslreflect on the lesson, to what extent were students productively engaged?

b. Did the students learn what | intended them to learn?

¢. Were my instructional goals met? Or how will | know? and when?

d. Did | alter my instructional plan as | taught the lesson? Why?

‘e. If1 Had the opportunity to teach this lesson again to this same group of
students, what would [ do differently? Why?



HASBROUCK HEIGHTS PUBLIC SCHOOLS
CLASSROOM OBSERVATION SUMMARY

DOMAIN NEEDS IMPROVEMENT  BASIC PROFICIENT DISTINGUISHED

Commendations:

Recommendations:

Pre-Observation Conference: Post-Observation Conference;
Date Date
Comments Attached Yes
No
Evaluatee’s Signature Date
Evaluator’s Signature Date

The staff member whose signature appears above has reviewed this report. Signing this report does not
constitute agreement by the staff member, rather that the report has been reviewed

Teacher Date



MPPR; Principal Evaluation Description around our New J ersey Pilot Project

Research supporting the alignment between the MPPR rubric and the ISLLC standards

The MPPR is organized around the six ISLLC Standards (Shared Vision of Learning, School
Culture and Instruction, Safe, Efficient, Effective Learning Environment

Community, Integrity, Faimess, Ethics, Political, Social Economic, Legal and Cultural Context).
Each MPPR Domain is named for and defined by the ISLLC standard that it assesses,

In creating the rubric, the functions from all ISLLC standards were listed to gether, then clustered
and titled, creating the 5 dimensions of the rubric:

Culture

Instructional Program

Capacity Building

Strategic Planning

Sustainability

The functions were then pushed back into their original ISLLC standards, determining which
dimensions appear in the rubric Domain. Only the dimensions that include standards from the
domain appear in that domain, so some dimensions appear in more than one domain and not all
- five dimensions appear in every domain. In the body of the rubric, the actual functions from
ISLLC standards are bolded.

All of the ISLLC functions are assessed by the MPPR, though four of these functions do not
appear as explicit, bolded statements in Part 1. Three functions from ISLLC Standard 1 that
focus on goal setting and attainment are embedded throughout MPPR, Part 2: Goal Setting and
Attainment. One fanction from ISLLC Standard 4, related to productive relationships with
community partners, is not explicitly listed in MPPR Part 1, but is implicit throughout the
MPPR, in all descriptors that reference stakeholder involvement.

The design and articulation of the MPPR rubric and the JSLLC Standards was informed by the
most current research and work in the area of principal evaluation, including the National
Comprehensive Center for Teacher Quality Report on Evaluating School Principals (Brown-
Sims, 2010), Wallace Foundation (2009, 2010), and by the review of extensive measures
including the Vanderbilt Assessment of Leadership in Education (2008), the NYC Leadership
Academy performance planning worksheet, the Diagnostic Assessment of School and Principal
Effectiveness (Ebmeir 1992), the Achievement First performance growth plan, the Leadership
Practices Inventory (Kouzes and Posner (2002) and the Pittsburgh Principal Assessment
(PULSE). Our addition of a goal-setting and support rubric stemmed from the realization that the
offective articulation and deployment of goals with concomitant actions was critical for
principals to support feaching and learning. There is extensive research and theoretical evidence
in support of leaders developing, having, sharing and even co-constructing a clear vision that
informs decision-making and action planning. Some of this supporting evidence is fourid in the
work of Berkman and Lieberman (2008), Hallinger and Heck (2001), Goldring, Murphy, et. al.,
of Vandervilt University, the compiled work by Wallace Foundation, 2007 and 2010 and the
extensive work of Hargreaves and Fink, 2003. '



Research and evidence that informs the validity of the MPPR as a tool for assessing
principals '

The MPPR instrument is grounded in an extensive review of the literature on principal
assessments and evaluation processes including the work of Wallace Foundation, Society of
Organizational Learning, the National Comprehensive Center for Teacher Quality, and
Vandervilt University. Evident in all of this research is a tight coupling between leadership
behaviors and student learning, espectally when the leadership is distributed throughout the
school so that leadership strengthens the professional community. We also drew from systems
thinking and system dynamics, theoretical work on sustainable leadership by Fullan, Hargreaves
and Fink (2007) and the literature on organizational leadership in large scale organizations. This
research asserts the importance of understanding the role of principals within the larger system
and the interconnectedness between their beliefs and behaviors and the culture of the school.

We also drew on our experience with hundreds of principals and over 15 years of extensive work
in schools. Our own research and extensive work in the field led us to design this tool as a goal-
setting device, a formative assessment tool as well as a summative measure. Our intent is for the
MPPR to be used as the basis for a 360-degree evaluation, as a tool for evaluating effective
instructional leadership practices and behaviors, and as a means to inform targeted professional
development.

In the process of designing the MPPR rubric, we have been shared it with principals and assistant
superintendents from throughout the state to further establish its content and construct validity.
The tool has been formally endorsed by the NYSED as an approved measure and has been
selected by many school districts throughout the state of NY. Over half of the Boards of
Cooperative Education Services (BOCES) have offered one or more learning opportunities
related to the MPPR. '

Degree to which the MPPR defines and differentiates levels of performance

The rubric has four performance rating categories that match the ratings of highly effective,
effective, developing, and ineffective. They rubric is highly diagnostic in nature, enabling users
to gather fine-grained data on specific leadership behaviors as well as clustered information on
the six ISSLC Standards and the 6 MPPR dimensions of culture, capacity building, goal setting,
strategic planning, instructional program and sustainability.

The rubric clearly differentiates each of the levels while at the same time enabling its users to use
descriptors to guide their ebility to move incrementally from one level to another. It is
purposefully designed to differentiate principals who are excelling from those that are struggling.
Level 1 is written in such a way that enables users to "visualize" the beliefs, behaviors and
actions which are evident and not just those that are missing. The third level (effective) anchors
the expectations that define the standard. The highest level depicts the highest or world class
standard which is meant to both guide and inspire the utmost levels of attainment. This level
underscores the importance of creating school- and system-wide collaberative cultures focused
on sustainable school improvement. By anchoring the rubric on the ISLLC Standards and



[unctions and using evidence-based behavioral and observable terminology to characterize the
descriptors in each level of the rubric we aimed at supporting the use of this rubric within and

across school buildings and districts.

Language that supports the Pilot Project Description

Alignment between the MPPR and the Framework for Teaching

There is a very strong alignment between the MPPR and the Framework for Teaching. Domain 2
of the MPPR, School Culture and Instructional Program, assesses and supports principals’
attention fo the development of their own and others’ leadership capacity relative to high quality
instruction. It includes the principal’s ability to develop and monitor assessment and
accountability systems and ongoing use of data to evaluate the impact of the instructional
program. It also integrates the proactive use of technology, the articulation of explicit and high
expectations for instructional practice, and ability to promote a culture of continuous

improvement.

One of the 5 dimensions of the MPPR is Instructional Program, which is defined as “the design
and delivery of high quality curriculum that produces clear evidence of learning.” This
dimension appears in Domain 2 (School Culture and Instructional Pro gram} and Domain 3 (Safe,
Efficient, Effective Learning Environment). Descriptors in the Instructional Program dimension
focus on allocation and protection of time for quality instruction and student learning,
development of comprehensive, rigorous and coherent standards-based curricular program, and
the supervision of instruction. The table below delincates the relationship between the MPPR.
Domains and the Framework for Teaching Domains.

MPPR Domains

Danielson’s Framework for Teaching Dofnains

Domain 1
Shared Vision of Learning

Domain 2 (The Classroom Environment)
b) establishing a culture for learning

Domain 3 (Instruction)
¢) Engaging students in learning

Domain 4 (Professional Responsibilities)
a) Reflecting on teaching
d) Participating in a professional
community
¢) Growing and developing professionally

Domain 2
School Culture and Instructional Program

Domain 1 (Planning and Preparation)
~ a) Demonstrating knowledge of content and
pedagogy
b) Demonstrating knowledge of students
¢) Setting instructional outcomes
d) Demonstrating knowledge of resources
¢) Designing coherent instruction




f) Designing student assessments

Domain 2 (The Classroom Environment)
b) Establishing a culture for learning

Domain 3 (Instruction)

a) Communicating with students

b) Using questioning and discussion
techniques

c) Engaging students in learning

d} Using assessment in instruction

e} Demonstrating flexibility and
Tesponsiveness -

Domain 4 (Professional Responsibilities)
a) Reflecting on teaching
b) Maintaining accurate records
e) Growing and developing professionally

Domain 3 Domain 2 (The Classroom Environment)
Safe, Efficient, Effective Learning a) Creating an environment of respect and
Environment rapport

c) Managing classroom procedures

d) Managing student behavior

e) Organizing physical space
Domain 4 Domain 4 (Professional Responsibilities)
Community ¢} Communicating with families

f) Showing professionalism
Domain 5 Domain 3 (Instruction)

Integrity, Fairness, Ethics

d) Using assessment in instruction

Domain 4 (Professional Responsibilities)
b) Maintaining accurate records
f) Showing professionalism

Domain 6
Political, Social, Economic, Legal and Cultural
Context

Domain 4 (Professional Responsibilities)
f) Showing professionalism

Goal Setting and Attainment

Supports Goals set using components of
Domains 1-4

Ways in which the MPPR supports goal setfing

A separate, second part of the MPPR supports Goal Setting and Attainment and has four
dimensions that are arranged to scaffold a goal setting and attainment process, from the initial
defining of goals, through action planning, implementation and monitoting of actions, and

evaluation.




Language that supports the Pilot Project Description

Depending on the scope and depth of the school and district’s needs, MPPR support occurs in
both onsite and technology-assisted formats. Awareness level experiences develop and deepen
familiarity with the rubric, explore the meaning behind the rhetoric, and help principals, their

~ colleagues, supervisors and others they work with to make direct connections to principal
practice. Support that focuses on implementation of the MPPR as part of an ongoing professional
assessment system promotes its use as a diagnostic, formative and summative assessment tool
and assists districts in building a professional assessment system around the MPPR or in
incorporating the MPPR into their existing professional assessment system and processes.
Evaluator training includes ongoing, scaffolded opportunities to use the rubric in guided practice
as well as actual application and includes regular debriefing, and trouble shooting opportunities
for both evaluators and the principals they are assessing to re-calibrate approaches and
assessment, surface questions, and consider next steps. Access to a growing community of
MPPR users can provide additional support, beyond formal professmnal development
opportunities.
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